


Course Objectives
By the end of the course students will be able to: 
1. Recognize the need for using literature in the language classroom
2. Learn about the criteria for selecting and evaluating materials
3. Understand the need for reading literature cross-culturally
4. Know about four different approaches to using literature with the language learner
· A language-based approach to using literature 
· A content-based approach to using literature
· Literature for personal enrichment 
5. Plan lessons around four different literary genres using different approaches
· Short story
· Novel
· Poetry 
· Biography 
6. Assess students’ literary learning
1. Chapter One: Using Literature in the Language Classroom
The emphasis in this chapter is mainly on exploring some of those underlying issues and concerns relevant to using literature with the language learner. Ideas generated in this chapter will not help to pinpoint the definitive, right or correct way to teach or use literature. This is because every teaching situation is different, every literary text is different and every theory explaining literature itself or how to use it in the classroom is different. The task for teachers is thus to draw on the range of insights available, and then to develop an approach appropriate and relevant to their students.
2. Selecting Texts
	In choosing a literary text for use with your students, you should think about three main areas. These are: the type of course you are teaching, the type of students who are doing the course and certain factors connected with the text itself. We begin by thinking about the first of these - the type of course you are teaching.



3. Chapter Three: Reading Literature Cross-Culturally
	In Chapter 1 we touched very briefly on the problems of teaching literature across cultures. It was pointed out that readers invariably interpret texts in the light of their own world-view and cultural experience. It was also mentioned that the relationship between a literary text and the culture in which it is produced is highly complex, since few texts are mere factual representations of their culture.


3.3. Strategies for overcoming cultural problems
4. Chapter Four: Approaches to Using literature with the Language Learner
	The aim of this chapter is to examine the possible approaches which you could draw on when using literature with your students. Pinpointing possible approaches can help us to select and design materials for classroom use, as well as to assess the suitability of published materials. We begin by considering these approaches in very general terms; later sections will examine some of the issues and problems they raise in more specific detail.


4.1. Literature as language
4.2. Literature as Content 
4.3. Literature for Personal Enrichment
HOW TO HELP STUDENTS WHO MAY FEEL REMOTE FROM THE MATERIAL
Obviously it helps if texts are chosen on the basis of their relevance to students, but this is often not possible because of syllabus or other external requirements. Some of the procedures mentioned above may provide some point of entry for students. You should ask yourself whether there is anything in the text which has the core of a human situation which occurs cross-culturally. Can students be asked to compare their own experiences of this situation with the ones in the text? If not, can students be asked to imagine themselves in the situation described in the text - how would they react and behave? 
Finally, it may be vital to ensure that students have adequately understood the language of the text, and that you have provided the necessary historical, literary or cultural background for them to make sense of the text. In other words, a combination of the three approaches outlined in this chapter may be the best way of ensuring that students become enjoyably involved in using literature in the classroom.
Task 21: Think about a text that you would like to use with your students. How would you make it relevant to them, so that they feel motivated using it in the classroom?
4.4. The Role of Meta-language 
5. Material Design and Lesson Planning
5.1. Short Stories
	In this chapter we explore some of the distinctive features of the short story and novel. Examining these features will enable us to develop ways of using short stories and novels with our students.


5.1.1. Distinctive features of a short story
5.1.2. Anticipating student problems when using a short story
5.1.3. Planning a lesson for use with a short story -
5.1.4. Designing your own materials for use with a short story
When you start working on the design of your own materials, you need, first, to try to pinpoint any problems you think your students may have when reading and studying the story. Your tasks and activities should then be designed to help students through these difficulties. 
5.1.4. Why use poetry with the language learner?
Poetry has been characterised as deviating from the norms of language (Widdowson, 1984, p. 146). It has been argued that poetry frequently breaks the 'rules' of language, but by so doing it communicates with us in a fresh, original way. For the language teacher, this poses two questions. Firstly, in order to make sense of what is a new, original use of language the student needs some familiarity with the norms or rules from which this use deviates. Teachers may feel that the knowledge of norms or 'correct' language is not yet sufficiently well-established by students for them to appreciate when the norms are being stretched. Secondly, teachers might worry that exposing students to more creative uses of language could, in fact, legitimise the use of deviant or 'incorrect' language in the classroom.
An important point to bear in mind is that language may not be quite as rigidly governed by rules as we think. If you listen to two native speakers of English having a relaxed casual conversation there may be many examples of slips of the tongue which are actually 'incorrect' uses of grammar and vocabulary, and yet communication between the speakers remains unimpeded. On the other hand, most teachers would agree that it is pedagogically useful and necessary to provide students with idealised language rules. When using poetry in the classroom, we could therefore exploit the more 'deviant' or unusual use of language we find in it as a basis for expanding the student's language awareness and interpretative abilities. For example, if a poem contains unusual syntax then students could be asked to pinpoint in what way it is unusual and to contrast this with more commonly accepted uses. In so doing, they would be reaching some kind of conclusion about the stylistic effect conveyed by the language, and hence the meaning of the poem. Or if a poem is rich in words coined by the poet, students could be asked to guess which words in the poem are neologisms, to check by using a dictionary if this is indeed the case, and to then comment on the way in which these coinages contribute to the overall meaning of the poem. Naturally, the usual principles of grading material appropriately to the level of the students would still apply. It would only be fair to expect students to identify 'deviant' or less common uses if they already had a reasonable grasp of the grammar and vocabulary from which these uses depart. Provided the teacher is clear about what constitutes the more poetic uses of language, then activities of the type mentioned may serve as a useful way of reinforcing the students' knowledge of the norms of language use, and the manner in which they can be adapted to achieve different communicative purposes.
Making the language of a poem the basis of classroom study is also a way of integrating poetry into the syllabus. Using poetry is not then seen simply as an activity done for its own sake, but as a way of improving language knowledge. The occasional use of a poem linked linguistically to a lexical or grammatical area being taught in a particular lesson is often an enjoyable way of reinforcing or revising that area. Similarly, if we can identify certain linguistic features in a poem which mesh with areas specified in the syllabus, then the poem could be used as the basis for a lesson which increases student awareness of those features. For example, a poem which mixes formal and informal registers could be used as the starting point for a lesson sensitising students to different uses of register.
Making the language of the poem the basis for classroom study is a helpful first step towards enabling students to make confident interpretations of a poem. Since many students read little poetry in their own language, reading poetry in another may seem a daunting prospect. Without an even elementary understanding of the language of the poem it becomes impossible. Teachers obviously need to ensure that they choose poems suitably graded to the level of the students and that the students are given as much help as possible in understanding the language of the poem. At the same time, it is often the case that students do, in fact, understand the literal meaning of each element in the poem without being able to engage in an interpretation of its deeper meaning. Students may lack confidence in doing so; they may lack appropriate strategies for making interpretations; or the notion of playing with different interpretations may quite simply be culturally alien to them. As teachers, we can devise activities which gently lead students towards making interpretations of their own, rather than demanding that students produce their own interpretations from the start. We can also encourage students to make use of certain interpretative strategies while reading, for example speculating about the symbolic meaning of certain key words in the text rather than dwelling solely on their literal meaning.
Finally, placing the language of the poem at the centre of classroom activities should never degenerate into a sterile linguistic exercise. This can only be avoided if the students' own interests and experience are drawn on fully at all stages of the lesson, and if we accept that the interpretation of a poem varies from reader to reader.
5.1.5. Exploiting Unusual Language Features
5.1.6. Helping Students with Figurative Meaning
5.1.7. Using Poetry with Lower Levels
5.1.8. Using Poetry with Students at Higher Levels
5.2. Material Design and Lesson Planning: Biography/Auto biography
In an autobiography one cannot avoid writing "often" where truth would require that "once" be written. Fbr one always remains conscious that the word "once" explodes that darkness on which the memory draws; and though it is not altogether spared by the word "often," either, it is at least preserved in the opinion of the writer, and he is carried across parts which perhaps never existed at all in his life but serve him as a substitute for those which his memory can no longer even guess at.—Franz Kafka
I say "memory" and I recognize what I mean by it; but where do I recognize it except in my memory itself? Can memory itself be present to itself by means of its image rather than by its reality? —St. Augustine
I did begin [my autobiography] but the resolve melted away and disappeared in a week and I threw my beginning away. Since then, about every three or four years I have made other beginnings and thrown them away.—Mark Twain
An autobiography is basically a factual rather than a fictional "narrative of a person's life written by himself. -James M. Cox 
6. Assessment of Literary Learning
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